
SCHOOL IMPROVEMENT REPORT AND PLAN 

 

 

1 

 

 

School:  Dornoch Firth Campus 

Head Teacher:  Tina Stones 

 

School Vision, Values and Aims: 

We aim to provide a safe, happy environment where our children and young people flourish in all aspects of their 

learning and life. 

We encompass the aims, vision and values of the three schools: 

Dornoch Academy, Dornoch Primary and Bonar Bridge Primary School Vision and Values: 

• Achieving  

• Belonging 

• Caring  

• Ionracas,  Integrity 

• Dìchioll,  Diligence 
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At Dornoch Academy we aspire to provide a bespoke education for all young people in order to prepare them for 

learning, life and work.  

(Dornoch Academy) 

At Dornoch Primary School we aim to create a happy, secure and safe environment that provides a broad, balanced 

and inclusive curriculum, where the quality of learning and teaching is of a high standard, thus enabling each child 

to achieve his or her full potential. 

 

(Dornoch Primary) 

At Bonar Bridge Primary and Nursery we respect each other and value everyone’s contributions and qualities. We 

include everyone in our school and nursery and listen to what they have to say, encouraging them at all times. We 

aim to move forward in a positive way, striving to do the best we can.  

 

(Bonar Bridge Primary) 
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Context of the school:  
In the last year we have worked with a range of partners to move toward the creation of a 3-18 school.  We have engaged wholeheartedly with the 

process whilst going through some challenging staffing situations. The secondary school hasn’t had a principal teacher of ASN for many years, and with 

the high level of ASN pupils in the school, and an apparent attainment gap for ASN pupils, this issue required action.  From February the secondary 

sector had an acting depute which also created a faculty vacancy which could not be filled due to the temporary nature of the depute vacancy.  The 

primaries have also been overseen by two acting heads and the 3-18 requires a stable management team to lead the next phase of change.  The recent 

appointment of the PT ASN and a number of support staff will provide an opportunity to close the ASN attainment gap across the 3-18.  

The school is located in a highly supportive and proactive community and is well supported by parents and partners. We have a strong, caring family 

ethos and work very hard to cater for the needs of each of our children and young people.  Our whole school community is delighted to be a newly 

formed 3-18.  

 

 

What have we done to close the attainment gap? 

We have had some successes in some areas and have more work to do in other areas.   

We had a high level of ASN exclusions in the school from October until December.  The situation has now been stabilised and the exclusions have been 

reduced.  

We have re-structured our management team and appointed a PT ASN.  

We have created a new attendance policy which will be fully implemented in the new session.  

We had a low number of ASN pupils achieving tariff points in the last few years.  This trend is now being reversed with the introduction of a number of 

new courses from 2016 at different levels and in different subjects.  

We introduced a senior phase mentoring service for all young people who required support with their studies although the results have been varied and 

the EEF indicated mentoring had a low effect size.  In the new session the new DHT with responsibility for mentoring will analyse the trends over the last 

two years and consider a more effective approach using the same staff resource, such as meta-cognitive workshops to support learning in the senior 

phase.  
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In S3 we analysed the Incas and SOSCA to ascertain distance travelled and found that we weren’t providing sufficient challenge for our more able 

leaners.  There are similar trends with our level 7 SIMD in the senior phase.  We have incorporated feedback and teacher learning communities into our 

WTA to reduce teacher workload and increase pupil progress.  

Our positive destinations for S6 are much better than for S4 and S5 leavers.  We have increased our work in tracking destinations and supporting the 

next transition into adulthood.  We have included in our senior phase more varied options and pathways to encourage our young people to remain in 

school.  We have introduced an annual ‘business breakfast’ to our school calendar, incorporated an options evening for all parents and young people to 

consider pathways and hosted a careers events in the school for the pupils and local community to provide networks for young people who would like 

to leave school.  We have strengthened our relationship with SDS and are embedding skills for learning, life and work across the BGE.  

 1:1 Reading 

Thirteen pupils were identified by ASN  and English teachers as requiring extra help with reading. A timetable has been made up and each pupil is 

extracted from their English class to visit the library for 20 mins each week for 1:1 reading. Progress is monitored by Mr Clyne, English teacher and Library 

Assistant. One pupil has been discontinued following excellent progress. 

Waterstones trip 

A trip to Waterstones was organised for the thirteen pupils carrying out 1:1 reading to give them a positive experience of visiting a large bookshop, and 

to choose a book that they would really like to read from a larger selection than the school library can offer. Their chosen book is now used in their 1:1 

sessions and when finished with will be added to library stock, as they are likely to appeal to other struggling readers. £100 covered the cost of all the 

books.  

Edinburgh Book Festival 

For the last two years all of 1st year are offered an overnight trip to the Edinburgh Book Festival which includes 2 author events at the Festival, meeting 

authors, time to browse the large books shops, explore the Festival grounds, and experience storytelling and history of Edinburgh during a ghost tour. 

Feedback from pupils has been excellent following each trip, which appeals to both boys and girls. Readers of all abilities have been able to go and 

return to school excited and enthused about reading. 

“Resilient Kids” has been introduced throughout the school in an attempt to break down barriers to learning, raise emotional literacy, self- worth and 

self-confidence through working in partnership with outside agencies and the local community. 

There are closer home-school relationships with termly letters that include details of the work to be covered in all areas of the curriculum. 
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Our overall evaluation of the school’s capacity for continuous improvement: 

* We are confident in our capacity for continuous improvement ☒ 

* We have some concerns about our capacity for continuous improvement ☐ 

Comment: 

We are confident our whole school community is committed to continuous improvement however continuous cuts 

and increased workload in all aspects of the roles and responsibilities impacts on the process.  

 

  

Self- improvement through self-evaluation  
 

How are we doing? 
All staff are involved with self-evaluation activities in staff and faculty meetings, as part of staff reviews and whole school in-service days.  
Toward the end of this session we implemented a new system for gathering the views of our partners and we will embed this approach over 
the next few years ensuing we are monitoring impact.  

 
Learning visits are collegiate and complement the standard lesson observations.  Our focus complemented our whole school Teacher Learning 
Communities which was part of our working time agreement.   
 
Whole school staff meetings dedicated to analysis of data to help our young people to progress.   

 
Key adults provide pupils with a trusted / regular contact in a more private setting to evaluate their progress in learning. 
 
How do we know? 
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The teacher review process, school improvement priorities and staff collegiate activities are all focussed on improving outcomes for learners.  
 
Classroom practice is developing and more time is spent talking to learners about their learning.  The use of success criteria and learning 
intentions are becoming more consistent.  
 
Assessments of learning are shared to ensure accuracy of levels. 
This approach has led to improvements for children in learning and teaching where for example improved questioning became a theme. 
Staff assess learning on a regular basis and use this to highlight strengths and weaknesses and to identify next steps for learning. 
Staff courses and other PRD have led to improvements to learning and teaching e.g. in HWB through the Resilient Kids programme, in 
Language through work in French, in literacy through Emerging Literacy and in Maths through the Highland Numeracy Progression training. 
Recovery work in put in place through differentiated learning to aid those deemed to be at risk. 
Staff build carefully considered assessment into the teaching and learning process. 
 
What will we do next?  
 
Fully embed  self-evaluation using the challenge questions across the 3-18 in the currently selected Quality Indicators 

Develop more rigorous reflective dialogue between practitioners and develop practitioner enquiry approaches across the 3-18.   (By linking 

enquiry into student learning to teacher learning, teachers can gain an understanding of what it is they need to learn to improve outcomes for students and have a 

compelling reason to engage [in practitioner enquiry].(Temperley, Parra & Bertanees (2009:120) accessed on 23/05/2017 from GTCS.  

Monitor the impact of learning rounds and TLC on children’s learning through analysis of data (focus groups, tracking and monitoring, faculty 
questionnaire) 
 
Subject Learning conversations need to be embedded into L&T cycles in all areas of the faculty and we need to ensure that pupil feedback and 
parental feedback from PLPs and reports is acted on wherever appropriate 
 
Create 3-18 policies and practices in the three key areas (3.2, 2.3, 3.1) 
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Leadership of change  
 

How are we doing?  
 

The school’s vision has been developed in partnership with parents, teachers, community links, GIRFEC links, non-teaching staff and children across 
the three locations.  

 
We are developing a strong, collegiate approach to self-evaluation and using data to inform priorities.  We protect professional time to focus on 
teaching and learning and raising attainment and achievement.  

 
As a school community we reflect on and develop our practice to improve outcomes for our learners. More staff are leading change in learning and 
teaching and the majority of staff meetings are led by staff sharing practice.  

 
How do we know?  
 
We have responded to the views of our young people and are ensuring that we are sharing resources across the three locations and planning for 
more joint activities.   
 
We have responded to the views of our community and partners and have created 3-18 working groups to develop 3-18 policies in key areas. This 
results in children receiving a more coherent curriculum with a more explicit focus on skills for learning, life and work from age 3 and a consistent 
approach to praise and behaviour support.  
 
Staff and faculty meetings are child centred and provide opportunities for dialogue, reflection and planning.  Whole school priorities are created in 
consultation with partners. 
 
What will we do next?  
 
Embed a 3-18 House System including a coherent and consistent merit and behaviour management system.  
 
Embed skills for learning, life and work across the 3-18, including creativity across the 3-18.  
 
Develop an annual activity to re-visit our vision, vales and aims which includes a wider range of partners and informs our curriculum rationale.  
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Learning, Teaching and Assessment 
 
How are we doing?  
 
The ethos and school environment is committed to the rights of our children and young people with very positive relationships between all members 
of the school community. We have a strong pupil leadership team in S6 and in the BGE Pupil Council, Senior Phase Pupil Council and 3-18 Pupil 
Council; pupils advise on all aspects of school life including the PEF and NIF.  We have recently introduced S3 leadership posts.  
 
Google classroom is increasingly being used across the school.  
 
Areas of effective use of LIs and Scs 
-many pupils report they know how to improve 
-pupils report satisfaction with knowing how they perform at given times 
-assessment used regularly to inform tracking, monitoring and reporting to parents 
-pupils are challenged in next steps to enable choice and personalisation of learning 
-external assessment sources – SOSCA ,AfE – used to inform and gauge potential progression, alert staff to performance issues 
-analysis of coursework strong across faculty departments  
 
There is a robust tracking system in the school. 
 
How do we know?  
 
A very low number of class referrals (157) and a high number of class merits (1860).  
 
Pupils lead assemblies and contribute to many aspects of school life.  The S3 prefects help at 3-18 open days. 
 
Pupil focus groups are used to feedback to teachers about how to help their learning. 
 
Learning conversations are used to feedback to teachers about how to help their learning.  
 
Learning visits and authority visits indicate most of our lessons are rated ‘good’ or above. Learners are active in their lessons.  
 
What will we do next?  
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Develop young people to lead learning more authentically. 
 
Implement and embed one device per pupil using digital technology to improve feedback for learners.  
 
Faculties and sectors to analyse more deeply the question ‘staff talk to me regularly about how to improve my learning’ and analyse the type of 
feedback used to improve pupil progress.  
 
Embed moderation across stages and the curriculum.  
 
faculty wide QA exercise of homework in BGE 
-faculty policy for homework 
-develop pupil perception of what quality feedback entails 
-continued participation in TLC programme, with focus on feedback as part of assessment 
 
Create a 3-18 tracking and monitoring system. 
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Ensuring wellbeing, equality and inclusion 
 
How are we doing?  
 
There is a strong focus on resilience in the primary sector and across the 3-18 there are there are opportunities for young people to develop their 
health and well-being. There are numerous opportunities for young people to gain merits in a variety of circumstances and their achievements are 
shared in assemblies and award ceremonies.  
 
All staff are CP trained and the HT and YDO are annually trained to a high standard.  Each young person has a key adult who knows them well.  

 
The school has a very proactive approach to ensure all learners are included and involved in the life of the school.  The Pupil Council and pupil focus 
groups contributed to the equalities and diversities policy, which will be updated annually in consultation with partners.  From this, young people led 
a range of assemblies based on different faiths whilst still working with the local church.  
 
Nursery 
Children with needs are quickly identified and support put in place.  There are good transition links with P1 and with other agencies involved e.g. 
Health visitor, speech and language, Family First. 

 
How do we know? 
 
The Resilient kids programme is underway in the primary schools. The number of merits recorded in the system is increasing (1860 this session).  The 
number of young people invited to awards ceremonies.  
The HT and guidance teacher ran a number of focus groups in S1 and S2.  The HT conducted a thematic analysis which indicated how much the young 
people valued the outdoors, friendship, trust, respect and growing and learning.   From this we have developed our school ethos and assemblies to 
continue to build our close family ethos.  We have also ensured that all young people have the opportunity to experience DoE.  
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What are we going to do now? 
 
Attain level 1 of rights respecting status  
 
Ensure all pupils have their needs met so they can access the curriculum 
 
Introduce ‘Resilience for life’ training and ‘Young Minds:  the resilient classroom’ into the secondary sector to complement the work conducted in 
the primary school.  
 
Develop the 3-18 house system, merit and behaviour support policy.  
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Raising attainment and achievement 
 
How are we doing? 
 
Most children are achieving at an appropriate level for their age and stage, making good progress from their previous learning. 
Attainment in literacy and numeracy in S3 is very positive with over 80% of young people working at their expected level.   
Attainment in literacy and numeracy in S4 is positive. Attainment in literacy and numeracy in S6 is positive.  
Attainment in literacy and numeracy is an improving picture. 
 
There is a robust tracking system in place which enables early identification and intervention. Positive and appropriate destinations are high (over 
90% and up to 98% in the senior phase cohorts) and the introduction of a wider range of pathways and employer links has continued to provide 
suitable options for young people.  
 
All young people in the senior phase formally graduate from the Academy and have their achievements and destination celebrated.  
 
How do we know? 
 
According to the ‘achievement of CfE levels’ stats there are variations in either the performance of young people or in the understanding of 
standards.  
 
In one primary school 50% of P1, 4 & 7 were working at their expected level in writing in comparison to 60% in numeracy, reading and listening and 
talking. 
 
In another primary school 70% of pupils in P1, 4 & 7 were working at the expected level in listening and talking and numeracy, 60% in reading and 50% 
in writing.  
 
In the secondary school 80% were working at the expected level in all areas except listening and talking where 90% of learners were working at the 
expected level.  
 
What are we going to do now? 
 
Work on progression in literacy and numeracy for all learners from 3-18 to raise attainment in literacy and numeracy for all learners.  
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Implement emerging literacy in P1  
 
Implement the Highland Numeracy assessments and progression framework. 
 
Develop family learning activities for all learners in the BGE. 
 
Embed a coherent homework policy which is consistently employed across stages and faculties.  
 
Develop approaches to ensure consistency in feedback to improve progress for all learners. 
 
Continue to develop the 3-18 tracking and monitoring system to ensure early intervention and prevention. 
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ELC  
Securing children’s progress 
 

 
Emphasis on good practice in early literacy, including importance of reading. 
 

- Progression jotters 
- INcAS tests 
- SPP tracking 
- Accurate identification of next steps in learning 

 
- Individual needs identified and appropriate support given. 
- Liaising and working with other agencies/professionals 

 
 

Good use is made of “Learning Journeys” to show progress.  A developmental  “overview sheet” is used to assure steady progress is being made. 

Needs are identified early and support given. 

Staff are adept at working with other agencies/professionals. 

Each child has a key worker who gets to know the child very well and ensures promotes his/her health and well-being as well as overseeing general 

development and progress. 

What are we going to do? 
 
 
Stronger links need to be developed with Primary One to embed curricular learning. 

 

Benchmarks need to be used for assessment purposes with assessments specific to learning included. 
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PART TWO – School Improvement Plan 

Summary: Key School Improvement Priorities (add further rows if required): 

Improvement Priority Title Relevant QI(s) and Theme(s) 

 
Create the 3-18 policies to provide and improve consistency across the 3-18 in Learning, Teaching and 
Assessment, Equalities and Diversity and Raising Attainment and Achievement  
 
 

1.3, 2.3, 3.2, 3.1  

 
Develop and implement strategies to close the attainment gap 
 
 

1.3, 3.2, 2.3, 3.1, 2.5  

 
 
Improve consistency in feedback for all learners ensuring that all leaners are making progress  
 

 
1.3, 3.2, 2.3, 3.1  
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